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AHOTANIIA

Jlanina T'.B. CouianbHa afanraiis CTYICHTIB 3 OOMeXeHUMH (i3UYHUMU
MOXIIUBOCTSIMHY B 1HKJIFO3UBHOMY OCBITHHOMY MIPOCTOPI 3aJIeKUTh Bij COLaBHO-
IICUXOJIOTIYHHX Ta COLialbHO-TIIEJaroriYHuX yMOB.

Y po6oTi aHANi3yIOTECS Ta BHOKPEMIOIOTBCA HaHOImBII — CyTHiCHI
COIiaTbHO- TICUXOJIOTIYHI OCOOIMBOCTI CTYIEHTIB OCHTIIKYBaHOI KaTeropii : Taxi,
IO IOB’S3aHi i3 COLHaABHMM CTAaTyCOM CTyJAeHTa (BUCOKHWH OCBITHIH pIBEHB,
Mmi3HAaBajlbHA MOTHBALlis, COLlialbHa aKTHBHICTh, TapMOHIHHE IO€IHAHHSA
iHTeNeKTyalnbHOI Ta COLiaNbHOI 3pinocti), iHAMBIAYaTBEHO-TICHXOJONTYHUMH
BIIACTHBOCTAMHM  (XapakTep, TeMIIepaMeHT, 3[i06HOCTi) Ta  €THMOJIOTIEI
imBamigHOCTI (BMMOra OCOONMBOI yBarm [0 cebe, PUTiJHICTb, €ErOLEHTPH3M,
iMITIyJIBCHBHICTB, CyTe€CTUBHICTB, €MOILiHA HCSpiJ’IiCTB,.TpI/IBO)KHiCTB, ITi IBHIIICHA
arpecis i ayrtoarpecis, JeBiaHTHICTb ITOBE/IIHKH, 3aBUIIEHNH piBeHb (QpycTpallii).
V mporeci TOCTiIKeHHs COLiaibHO-TIeIaroriYHUX yMOB Oynu mifiopani MeToan
niangoroBoi B3aeMozii CyO0’€KTiB IS IIOKpAIUEHHS {HKJIIO3UBHOIO OCBITHBOIO
IIPOCTOpPY Ta miATpuMKU (IHGOPMATHUBHOI, IeJAaroriyHoi, ICUXOJIOrYHOT) OAaThKIB
CTYZIEHTIB 3 OOMeXeHUMHU (i3UYHIMH MOIIMBOCTAMM, BHKIALa4iB, KypaTopis i
THIOTOPIB; METOJM aKTUBI3allil CAMOII3HAHHS i caMoIpe3eHTallii, caMmopeanisanii
CTYZEHTIB JOCIiHKyBaHOI KaTeropii.

KirouoBi  cioBa:  collianbHa — aianTaiis, IHKIIO3WBHUM  MPOCTIp,

TIeJarorigHuii CympoBi/, ICUXOIOTIYHNN CYIIPOBiJ, aKTUBHE BKIIFOYCHHS.




SUMMARY

Lanina G. V. The social adaptation of students with disabilities in an
inclusive educational space depends on socio-psychological and socio-pedagogical
conditions.

In this _Work the most essential socio-psychological features of mentioned
category students are analyzed and distinguished, for instance, related to the
student's social status (high educational level, cognitive motivation, social activity,
intellectual and social maturity proper combination), individual-psychological
properties (character, temperament, ability) and etymology of disability
(requirement of special attention to self, rigidity, impulsiveness, suggestiveness,
emotional immaturity, anxiety, increased aggression, behavior deviance, high
levels of frustration). In the study of social and pedagogical conditions, the
dialogic interaction methods of subjects were selected for the formation of
inclusive educational space and support (informative, pedagogical, psychological)
the parents of students with disabilities, teachers, curators and tutors; methods of
activation of self-knowledge and self-presentation, self-realization of the studied
category students.

Keywords: social adaptation, inclusive space, pedagogical support,

psychological support, active inclusion.
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