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The article focuses on the problem of improving
the effectiveness of foreign language training
for non-philological students in higher educa-
tion institutions under the increasing demands
for professional communication in English.
The relevance of the study is determined by the
gap between the requirements of the modern
labor market, particularly in the IT sector, and the
outcomes of traditional foreign language teach-
ing, which often relies on reproductive activities
and does not ensure sufficient communicative
competence.

The aim of the article is to provide a theoretical
justification and practical analysis of interactive
learning formats, namely Speaking Clubs and
Tech Talks, as effective tools for developing
foreign language communicative competence
among non-philological students. The study
analyses contemporary approaches to interac-
tive learning, professionally oriented language
teaching, and the CLIL methodology, as well
as summarizes the results of implementing
these formats with third- and fourth-year Com-
puter Science students.

Special attention is paid to the methodology of
organizing Speaking Club and Tech Talks ses-
sions, including group work, discussion ques-
tions, role-plays, the use of authentic materi-
als, and digital tools for lexical preparation.
The analysis of typical students’language errors
is also presented. The findings demonstrate
that the systematic use of interactive formats
reduces speaking anxiety, activates profes-
sional vocabulary, and contributes to the devel-
opment of spontaneous speaking skills, critical
thinking, and soft skills.

The article concludes that Speaking Clubs and
Tech Talks have significant pedagogical poten-
tial in professionally oriented foreign language
education for non-philological students and can
be effectively integrated into university teaching
practice.

Key words: interactive learning, Speaking Club,
Tech Talks, communicative competence, English
for Specific Purposes, non-philological students.

Y cmammi po3esisiHymo npo6/emy rmiosuuwjeHHs
ehekmusHocMi IHWOMOBHOI 1id20moBsKU cmy-
OdeHmiB HEMOBHUX crieyia/ibHocmell y 3ak1adax
BUWOI OCBIMU B8 yMOBax 3p0CmaHHs1 BUMo2 A0
MpOoghecitiHoi KoMyHikauyii aH2/iliCbKo MOBOIO.

AKmyasibHicmb  OOC/IIOXEHHSI 3yMOB/IEHa PO3-
GiKHICMIO MiX rlompebamu Cy4acHO20 PUHKY
npayj, 3okpema IT-cchepu, ma pesysbmamamu
mpaouyiliHo2o Has4aHHs1 IHO3EMHUX MO8, siKe
yacmo opieHmosaHe Ha PerpoodyKMuBHI 8UAU
Oisi/lbHocmi Ui He 3abesriedye docmamHb020
pigHs1 cghopmoBaHOCMI KOMYHIKamuBHOI Komrie-
meHmHocmi cmyoeHmiB.

Memoro cmammi € meopemuyHe 06rpyHmy-
BaHHSA ma NpakmuyHUl aHasiiz iHmepakmusHUX
¢bopmamis HasqaHHs1 (Speaking Club i Tech
Talks) sk echbekmusHUX iHCmMpyMeHmi8 ¢hop-
MyBaHHS1 IHWOMOBHOI KOMyHiKamuBHOI Komrie-
meHmHocmi cmydeHmis Heginoo2iYHUX crie-
yiasbHocmel. Y O0C/IOXEHHI rnpoaHasli3o8aHo
cy4acHi HayKkosi rioxoou 0o iHmMepakmusHoO20
Has4yaHHs1, NPOogheciliHo OPIEHMOBAHO20 BUK/IA-
OaHHs iHo3emHoI mMosu ma  CLIL-mMemoOuKu,
a makoX y3aea/lbHeHO pe3y/lbmamu  Brpo-
BaOXEeHHs1 3asHayeHux chopmamis y pobomi
3 cmydeHmamu 3-4 Kypcis cneyia/ibHocmi
«KOMITIOMEPHI HayKU».

OcHoBHy yBazy Mpuodi/ieHo Oornucy MemoouKu
rposedeHHs1 3aHsamb Yy ¢hopmami  Speaking
Club i Tech Talks, opeaHisayii epynosoi ma
KOMaHOHOI po6omu, BUKOPUCMAHHIO OUCKYCIl-
HUX 3anumaHb, POo/IbOBUX i20p, asmeHmuUYHUX
Mamepianis i Yughposux pecypcis 07151 JIeKcuy-
HOI' nid2omosku. [NpoaHasii3o8aHO MUosi J1eK-
CUYHI, epamamuyHi ma ¢hoHemuy4Hi MoMU/IKU
cmyoeHmig ni0 Yac yyacmi 8 iHmMepaxkmusHUX
062080peHHsIX.  Pesysibmamu  A0C/IOXeHHsT
csi0Yamb, WO cucmemamuyHe BUKOPUCMAHHS
IHMepakmuBsHUX ¢hopmamig Cripusie 3HUXEHHIO
MOB/TEHHEBOI MPUBOXHOCMI, akmusisayjii rpo-
CheCiliHOI' /IEKCUKU, PO3BUMKY HABUYOK CrIOH-
MaHHO20 MOB/IEHHS, KPUMUYHO20 MUC/IEHHSI
ma soft skills.

JocnioxeHHsi 0emoHcmpye, wo Speaking Club
i Tech Talks maromb 3Ha4HUl MemoouyHUl
romeryjian 'y cucmemi MpogheciliHo opieHmo-
BaHOI  IHWOMOBHOI  Mi020MOoBKU  cmydeHmis
HeMOoBHUX cneyiasbHocmel i Moxymb 6ymu
peKomMeHOoB8aHi 07151 BrPOBA0KEHHST Y rpak-
MUKy BUK/I&0aHHS1 aH2/ilCbKOI MOBU Yy 3aK/1adax
suwjor ocsimu.

KnioyoBi cnosa: iHmMepakmusHe HasyaHHs,
Speaking Club, Tech Talks, iHwoMosHa KoMy-
HikKamusHa  KOMMemeHMHICMb,  MPOgheciliHo
OpieHMoBaHe HagyaHHsi, CmMyOeHmMU HeMOBHUX
creyiasibHocmed.

Problem Statement. Modern higher education is
characterized by the growing role of the English lan-
guage as a tool of professional communication, espe-
cially for students of technical specialties. At the same
time, traditional methods of foreign language teach-
ing do not always ensure the development of practical
oral communication skills required for participation in
professional discussions, presentations, and inter-
cultural communication [2, pp. 12-15]. This situation
determines the need to introduce interactive learning
formats capable of integrating language training with
a professional context.
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Analysis of Recent Research and Publica-
tions. Issues related to interactive learning and
professionally oriented foreign language teaching
have been addressed in the works of both domestic
and foreign scholars [1; 2; 3]. In particular, the use
of interactive formats in teaching foreign languages
to students of non-philological specialties has been
actively explored by Ukrainian researchers. In the
studies by S. Svyrydenko (2016), interactive learn-
ing is defined as a dialogical form of organizing the
educational process that ensures active interac-
tion among all participants and contributes to the
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development of students’ critical thinking and com-
municative autonomy.

The effectiveness of Speaking Club formats in
developing oral communication skills is substan-
tiated in the research of V. Mirochnyk (2016), who
emphasizes the role of regular speaking practice
in overcoming psychological barriers and fostering
spontaneous speech. O. Onuchak (2023) highlights
the appropriateness of using Speaking Club specif-
ically for students of non-philological specialties, as
such formats bring learning closer to real-life com-
municative situations and promote the development
of communicative flexibility.

Issues of professionally oriented foreign lan-
guage teaching and the integration of linguistic and
subject-specific content are examined in the works
of N. Koval (2011), who notes that combining lan-
guage training with professional topics increases stu-
dents’ motivation and enhances the practical value
of learning. In this context, the Tech Talks format is
regarded as an effective tool for implementing the
CLIL approach (Content and Language Integrated
Learning) in higher education institutions.

Summarizing the findings of Ukrainian schol-
ars (Volkova, 2018; Vakulovych, 2022; Onuchak,
2023), it is possible to identify the main advantages
of interactive formats for students of non-philological
specialties, including reduced speaking anxiety, the
development of spontaneous speech, increased moti-
vation to learn a foreign language, the formation of
soft skills, and the professionalization of foreign lan-
guage communication [2; 4; 5, pp. 24, 35, 21].

Identification of previously unresolved parts
of the overall problem. Despite the considerable
body of research devoted to interactive methods of
foreign language teaching and professionally ori-
ented English language instruction for students of
non-philological specialties, several aspects of this
issue remain insufficiently explored. Most existing
studies focus primarily on the theoretical foundations
of interactive learning or on the general advantages
of discussion-based formats, whereas the practical
mechanisms of their systematic implementation in the
educational process of higher education institutions
are presented only fragmentarily.

Further analysis is required of the practical expe-
rience of organizing and conducting Speaking Clubs
and Tech Talks within the framework of profession-
ally oriented English language teaching for students
of non-philological specialties, considering their level
of language proficiency, field of study, and academic
workload. The issue of integrating interactive formats
with the principles of the CLIL methodology under real
conditions of classroom and extracurricular instruc-
tion also remains underexplored.

Special attention should also be paid to the study
of typical lexical, grammatical, and phonetic diffi-
culties encountered by students during interactive
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discussions and professionally oriented presenta-
tions. An analysis of such language errors and com-
municative barriers is necessary for improving the
methodology of conducting Speaking Clubs and Tech
Talks and enhancing their effectiveness in developing
the foreign language communicative competence of
future specialists.

Purpose of the Article The purpose of the arti-
cle is to substantiate the feasibility of using interactive
formats such as Speaking Club and Tech Talks and to
analyze their effectiveness in developing the foreign
language communicative competence of students
majoring in Computer Science.

Presentation of the main material. An effective
example of using interactive learning formats is the
organization of Speaking Clubs—specifically Tech
Talks—for 3rd- and 4th-year students majoring in
Computer Science. These sessions aim to provide
students with opportunities to practice English in real
professional contexts, discuss current topics in the
field of technology, and share experiences.

The sessions can take various forms: pre-pre-
pared topics in a “Flipped Classroom” format with
sets of Quizlet cards, discussion questions, or case
studies; role-playing activities; development and
presentation of student projects; use of authentic
videos on specific technical subjects with follow-up
discussions in pairs or groups; and student-prepared
presentations on relevant technology topics, such as
“Al in Everyday Life,” “Cybersecurity Challenges,”
“Remote Work Tools and Digital Collaboration,”
“Cloud Computing Trends,” and “The Future of Soft-
ware Development.” As an example, we considered
the topic “Chatbots at Hand.”

For the effective organization of the session,
the instructor prepares in advance a set of lexical
flashcards in Quizlet. The set includes key terms,
collocations, and expressions related to the topic,
for example: Al-powered tool — IHCTPYMEHT, LWO
npaLloe Ha OCHOBI LUTYYHOrO iHTEeNekTy, automated
response — aBTOMaTM30BaHa BiAMNOBiAb, hatural
language processing (NLP) — 06pobka npupogHoi
MoBW, machine learning model — mogens MalMHHOIO
HaBYaHHS, UsSer query — 3anuT KopucTyBaya, data pri-
vacy — KoHpiaeHUiiHICTb AaHux, conversational inter-
face — iHTepdelic gnsa cninkyBaHHsA and others.

Such a vocabulary set helps students prepare for
discussions, expands their active vocabulary, and
stimulates oral communication.

The instructor forms 2—3 teams (or more, depend-
ing on the number of students). Each team receives
a list of discussion questions. Participants are given
15 minutes for intra-group discussion of answers,
arguments, and different points of view. After com-
pleting the group work, students return to the com-
mon “Breakout room” and present their conclusions.
This format promotes collaboration, peer learning,
and responsibility for the group’s results.
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The questions can vary, from general to those
involving specific language models (e.g., Would you
rather..., Have you ever..., This or that). After the
first round of discussion, participants change part-
ners or teams. Re-discussing the topic with new
partners helps consolidate vocabulary and develop
the ability to express thoughts in different situational
contexts. Examples of basic discussion questions
include: “What chatbots do you use in your daily
life? How helpful are chatbots compared to human
assistants? Do you trust Al-generated answers?
Why or why not? In what areas can chatbots replace
human workers? Should they? What ethical prob-
lems can appear while using chatbots? How do chat-
bots influence communication skills among young
people? What are the main advantages and dis-
advantages of chatbots? How will chatbots change
the future of education? Should people learn how to
communicate with Al the same way they learn for-
eign languages? What was the most surprising chat-
bot experience you have had?”

Within the framework of the Speaking Club, stu-
dents are also tasked with creating their own chatbot,
developing its concept in detail, and presenting it to
the group. This assignment encourages the active use
of technical and thematic vocabulary, develops oral
communication skills, and fosters creative thinking.

An example of a student presentation concept:
“Our chatbot is called EduBot. It helps students
with math and English. It can explain difficult topics,
give exercises, and provide feedback. EduBot talks
politely and always encourages students. The target
audience is schoolchildren and university students
who need extra support after classes.”

This task encourages students to use terms
and collocations such as Al assistant, automated
response, user query, personalized recommenda-
tions, natural language processing, as well as con-
ditional sentence constructions, modal verbs, and
recommendation expressions (should, can, need to).

Role-playing games are an effective tool for
developing communicative competence, as they
allow students to practice live dialogue, use thematic
vocabulary, and employ specific phrases in context.
Examples of role-play scenarios include ticket book-
ing via a chatbot, technical support, and learning with
an Al assistant.

Example Dialogue 1: Ticket Booking

Student A (user): Hi, I'd like to book a train ticket
to Lviv tomorrow.

Student B (chatbot “TravelMate”): Sure! What
time would you like to travel?

Student A: Around 10 a.m., please.

Student B: | found two options: 10:05 and 10:30.
Which one do you prefer?

Student A: 10:05 is fine. How much is it?

Student B: The ticket costs 350 UAH. Do you
want to pay now?
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Student A: Yes, please.

Student B: Payment successful. Your ticket is
booked!

Example Dialogue 2: Technical Support

Student A (user): Hello, my chatbot is not
responding to my commands.

Student B (chatbot “TechHelper”): I'm sorry for
the inconvenience. Can you describe the problem
in detail?

Student A: When | ask for the weather, it shows
an error message.

Student B: Please try restarting the application.
If the problem persists, update to the latest version.

Example Dialogue 3: Learning with an Al Assis-
tant

Student A (learner): Can you help me practice
English grammar?

Student B (chatbot “EduBot”): Of course! Let's
start with the past tense. Can you make a sentence
using went?

Student A: Yesterday, | went to the library.

Student B: Excellent! Now try a question in the
past tense.

Role-playing activities stimulate the use of techni-
cal and thematic vocabulary, enhance oral communi-
cation skills, and promote situational problem-solving
in English, closely simulating real-life professional
interactions. Students actively apply thematic vocab-
ulary and grammatical constructions, stimulate critical
thinking and creativity, and develop oral communica-
tion skills in a real context.

During the Speaking Club sessions on the topic
“Chatbots at Hand”, several characteristic lexical,
grammatical, and phonetic errors were observed.
The summary analysis of these errors can serve as
a basis for further correction and targeted work with
language material.

The analyzed errors indicate that the greatest
difficulties arise in the following areas: Grammar:
formation of degrees of comparison; subject—verb
agreement; use of do/does and Continuous forms;
conditional sentences; indirect questions. Vocab-
ulary and collocations: incorrect use of techni-
cal terms (e.g., fastly, peoples, trust to); confusion
between words such as Al, chatbot, tool, model,
incorrect selection of adjectives and adverbs.
Phonetics: incorrect pronunciation of words such
as chatbot ['tfeet.bot/, data (frequent confusion
between /'de1.ta/ and /'da:.ta/), algorithm, machine;
confusion between long and short vowels (e.g., ship/
sheep, live/leave). This analysis highlights areas for
targeted instructional interventions to improve stu-
dents’ language proficiency and enhance their com-
municative competence in technical contexts.

Conclusions. The conducted study confirms the
effectiveness of interactive English language learning
formats, particularly Speaking Club and Tech Talks,
in the professionally oriented training of students
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in non-philologicalmajors. The use of these formats
ensures active application of the foreign language in
contexts closely aligned with real professional activi-
ties in the IT field.

The Speaking Club format facilitates overcoming
the language barrier and developing confidence in
spontaneous oral communication. Tech Talks, in turn,
enable the integration of language training with pro-
fessional content and correspond to the principles of
the CLIL methodology. Participation in presentations
and discussions encourages the use of professional
vocabulary and develops structured speaking skills.
The use of authentic materials enhances the practi-
cal value of the learning process. Interactive sessions
contribute to the development of critical thinking,
teamwork, and soft skills. Regular implementation of
such formats increases students’ motivation to study
English. Analysis of common language errors allows
for targeted adjustments to the teaching process.

Therefore, Speaking Club and Tech Talks have
significant methodological potential and can be rec-
ommended for implementation in higher education
institutions.

REFERENCES:
1. BonkoBa H. B. |HTepakTMBHIi MeTOAM HaBYaHHS
iHO3eMHMX MOB Y 3ak/afax BULLOT OCBITK : MOHOrpadis.

Kuis : BugaBH1LTBO KMIBCbKOrO HaLliOHa/IbHOTO YHiBep-
cuTety, 2018. 283 c.

2. KoBasib B. I. MoTuBauisi CTyAeHTIB y npodheciiiHo
OpIEHTOBAHOMY HaBYaHHI IHO3eMHOI MoBW. pogpeciliHa
nideomoska chaxisyis: meopisi i npakmuka : 36. Hayk.
npaub. JHinpo : AHY, 2011. C. 15-26.

3. OHyuak M. B. Speaking clubs sk 3aci6 pos-
BUTKY HAaBWYOK YCHOTO MOB/MIEHHS CTYAEHTIB TeXHid-
HUX cneuianbHocTen. Haykosull gicHUk XHY. 2023.
Ne 12 (3). C. 45-53. DOI: https://doi.org/10.26565/2074-
8167-2023-53-11

4. CeupugeHko J1. I. IHTepakTuBHE HaBYaHHA
sk 3aci6 hopmyBaHHA KOMMETEHTHOCTeN. [ledazo-
eiyHa ocsima: meopis | npakmuka. 2016. Bun. 94.
C. 234-243.

5. Yepuara l. O. MNpodieciitHo opieHTOBaHe HaBYaHHS
aHININCbKOT MOBW CTYAEHTIB  HeqiNoNoriyHmMx  cnewi-
anbHocTel @ moHorpaddis. JIbBiB @ JIbBIBCbKWIA Hauio-
Ha/bHWIA YHIBEPCUTET IMEHI IBaHa ®paHka, 2024. 256 c.
DOI: https://doi.org/10.36074/PrOsvita.issue2.005

6. LWepcTosa O. B. Speaking clubs y cuctemi iHwo-
MOBHOT NigroToBkM Hecpinonorie. BicHUK Yepkacbko2o
yHisBepcumemy. 2016. Ne 4 (2). C. 77-83.

7. Vereitina |., Popel O., Dobrovolska N. Devel-
opment of foreign-language communicative skills in
the interactive educational environment. Journal of
Information Technologies in Education. 2025. Vol. 1,
Ne 1. P. 83-97. DOI: https://doi.org/10.14308/ite000665

Jarta nepLioro HagxomkeHHs pykonucy o sugaHHsa: 20.11.2025
[aTta npuitHATOro fo ApyKy PyKONWCY Nicas peueH3yBaHHA: 19.12.2025

190

[ata ny6nikauii: 31.12.2025

Bunyck 90. 2025


https://doi
https://doi
https://doi

